TEACHING %
EFFECTIVENES

Models and Rubrics




TEACHING EFFECTIVENESS POLICY

* Instituted in Fall 2024, individual unit plans/procedures in development

Self-Reflection
Peer Review
-

tudent Feedback

» Teaching Effectiveness Tools



Https://go.uncg.edu/teachingeffectiveness
Https://go.uncg.edu/teachingeffectiveness

HOW TEACHING IS DEFINED

e Broadly...

All organized courses

Clinical instruction and supervision

Experiential instructional spaces

Mentoring and advising

Community-engaged teaching

Instructional Efforts: developing course materials
Supervision of research

Directing of co-curricular

Internships and experiential learning

Supervision of graduate instructors and assistantships




DEVELOPING AN EVALUATION OF TEACHING
EFFECTIVENESS PROCESS

* Define teaching for your unit
» Define what effective teaching looks like for your unit

« Attend to Transparency and Choice when possible:

Neocortex (Homo Sapiens Brain)

@ Green Brain
Language of thought and verbal espression
“I'm here and ready to learn!”

=-{) Yellow Brain
Language of emotion and feeling tones

o
&
Limbic System (Mammalian Brain) Ly
QK
o
“I'm not quite myself but I'm here.” §

Brainstem (Reptilian Brain)
@ Red Brain e .
Language of body and impulses M(?d ified from: :
“I'm on high alert and not ready to learn!” this document with

. See also



https://traumainformedteachingblog.files.wordpress.com/2020/04/titl-general-principles-3.20.pdf
https://traumainformedteachingblog.files.wordpress.com/2020/03/examples-of-titl-in-college-classrooms-3.2020-color-3.pdf

DEFINING TEACHING EFFECTIVENESS

« UNC System Board of Governors’ “expectation that teaching should be the first consideration
of all UNC institutions”

» “student-centered learning and assessment experiences aligned with clearly articulated learning

objectives... Elements of courses

» “fosters critical, analytical, and creative thinking. ..

» “ensures all students can participate fully... Accessibility, UDL

» “implements regularly revised content via pedagogical techniques that are current, research-
informed, and rigorous... Professional development, ongoing practice of teaching

» “reflect in course design, student outcomes, reflective teaching practice, and professional
development.” Scope of teaching practice




ADDING CHOICE

Selt-Reflection

Professional
Development

Teaching Reflection

Course Evaluation
Response

Peer Review

Teaching
Observations

Course Reviews

Teaching Circles

Student Feedback

End of course
evaluations




WHY TEACHING EFFECTIVENESS FRAMEWORKS
AND RUBRICS

.I .| .I Communicate unit strategic teaching goals and their relationship to student
® SUCCESS

/\/’ Clear shared understanding of teaching effectiveness and expected defined
N behaviors

P Explore additional means for measuring teaching effectiveness (e.g., peer review
I:l.'T'.I.J and self-reflection)

E‘ Support instructors in their use Course Evaluation data to improve teaching
practice

? Identify professional development goals and opportunities in support of teaching
goals




QUESTIONS TO ASK & ANSWER:

* What are the strategic teaching goals of the unit in support of student success?
« How is each component of the assessment weighted in the process?

* How does ongoing professional development of teaching factor into the evaluation process? Is it
accounted for or encouraged?

* What strategic points of transition (1.e., new faculty, pre-tenure, new course) accounted for or
supported in the process?

« How are graduate teaching associates/assistants evaluated or present in the process?

* Units should consider how course evaluation data will be used to support the faculty member’s
growth and professional development.

* Peer Review: Who? How often?

» Self-Assessment: What should be included 1n a self-assessment of teaching?




TEACHING EFFECTIVENESS FRAMEWORKS OR
FRAMEWORKS FOR EVALUATING TEACHING

* There are a plenty...
* Benchmarks for Teaching Effectiveness .o e s
e Critical Thinking Behaviors E] E]

» Holistic teaching Evaluation Framework 3 siendd da, o o 50,25,
« Framework for Assessing Teaching Effectiveness (iFate) *

 Quality Teaching Standards
» Framework for Teaching Assessment E]
» Elements of Effective Teaching



https://teval.net/?frameworks
https://criticalteachingbehaviors.org/about-the-ctb-project
https://teaching.virginia.edu/resources/uva-holistic-teaching-evaluation-framework
https://uncg.sharepoint.com/:w:/s/TeachingEffectivenessWorkgroup/EbFs2-nFrqtMs1X0qXR-neYB5zhpSIXILCSIAWw_JH33cg?e=eoRLxG
https://teaching.uoregon.edu/resources/teaching-evaluation
https://provost.uiowa.edu/assessment-teaching
https://www.schreyerinstitute.psu.edu/assessment_of_teaching/elements_of_effective_teaching

BENCHMARKS FOR TEACHING EFFECTIVENESS

« TEval was developed through a multi-
institution partnership with Association

B @ of American Universities (AAU).

GOALS, CONTENT, & TEACHING ACHEEVEMENT OF = “Benchmarks posits that effective
ALIGNMENT PRACTICES LEARNING OUTCOMES CLIMATE . . .
teaching involves the alignment of

course goals and instructional

practices, the creation of motivating,
@ respectful and welcoming learning
climates, and consistent attention to

REFLECTION MENTORING  INVOLVEMENTIN TEACHING and reflection on student learning and

& ITERATIVE GROWTH & ADVISING SERVICE, SCHOLARSHIP OR ”
COMMUNITY f eedback.

i bl L R
-_—




CRITICAL TEACHING BEHAVIORS FRAMEWORK

REFLECT
ALIGN

INTEGRATE
- TECHNOLOGY

\z% yy’ N
N Critical

Teachl.ng INCLUDE
Behaviors

ENGAGE

The Critical Teaching Behaviors (CTB)
framework provides a scholarly-based approach
to documenting and evaluating teaching for the
purposes of annual review and promotion and
tenure.

Focuses on observable behaviors and strategies
Creates common language and definitions from
research on teaching within higher education
Framework/rubric outlines behaviors in each
category

Provides samples for peer review, self-reflection




HOLISTIC TEACHING EVALUATION FRAMEWORK

“Classroom” Teaching

Non-classroom Teaching

Domains

L Reflection and Continuous Growth

— Teaching Service and Scholarship

UVA Holistic Teaching Evaluation Framework

Designing Courses and Course Materials

Teaching Practices

Mentoring Students/Trainees

Directing Students’/Trainees’ Work

Participating in Professional Learning Experiences

Engaging in Reflective Practice

Serving on Teaching-related Committees

Building Capacity of Colleagues

Developing and Disseminating Teaching Knowledge

Subdomains

Fon four primary domains of teaching:
“Classroom” teaching, non-classroom
teaching, reflection & continuous
growth, teaching service & scholarship.
Provides examples of professional
development for each domain

Outlines potential behaviors for each
domain and suggested evidence




IFATE: FRAMEWORK ASSESSING TEACHING
EFFECTIVENESS

» Defines effective teaching practice that is learner-

centered and integrates multiple dimensions of
measurement. The model 1s aimed at continuous
formative feedback for professional growth.

* Used across multiple institutions
* Provides clear examples of developing, proficient,

exemplary activities for each category

* Provides related resources for each element within

the framework and examples of evidence




UPCOMING WORKSHOPS

Mar 17 1pm - 2:30pm April 15 1pm — 2:30pm

[ |
@ Teaching Effectiveness: 1 Teaching Effectiveness:
Peer Review Beyond Course Evaluations
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