
BEYOND 
COURSE 
EVALUATIONS

Using Data for Teaching Practice Improvement



TEACHING EFFECTIVENESS POLICY
• Instituted in Fall 2024, individual unit plans/procedures in development

• Teaching Effectiveness Tools: 
• Https://go.uncg.edu/teachingeffectiveness  

Self-Reflection
Peer Review

Student Feedback

https://go.uncg.edu/teachingeffectiveness
https://go.uncg.edu/teachingeffectiveness


HOW TEACHING IS DEFINED
• Broadly…

• All organized courses
• Clinical instruction and supervision 
• Experiential instructional spaces 
• Mentoring and advising
• Community-engaged teaching
• Instructional Efforts: developing course materials
• Supervision of research
• Directing of co-curricular
• Internships and experiential learning
• Supervision of graduate instructors and assistantships



DEFINING TEACHING EFFECTIVENESS
• UNC System Board of Governors’ “expectation that teaching should be the first consideration 

of all UNC institutions”

• “student-centered learning and assessment experiences aligned with clearly articulated 
learning objectives… 

• “fosters critical, analytical, and creative thinking…

• “ensures all students can participate fully... 

• “implements regularly revised content via pedagogical techniques that are current, research-
informed, and rigorous…

• “reflect in course design, student outcomes, reflective teaching practice, and professional 
development.”

Accessibility, UDL

Professional development, ongoing practice of  teaching

Scope of  teaching practice

Elements of  courses



WHAT WE KNOW ABOUT COURSE EVALUATIONS



CHALLENGES WITH CURRENT COURSE EVALS

• Perceived as the only or main evaluation 
• Evaluations are an ineffective and inequitable tool
• UNCG has limited consistence (e.g., instrument, process, 

reporting)
• Evaluation questions exasperate inequity
• Limited student completion (satisfaction spectrum) 



POTENTIAL OF COURSE EVALUATION

• Opportunity to reframe an institutional teaching culture

• Opportunity to provide consistency to teaching reviews – 
benchmarking goals

• Opportunity to develop and promote additional ways to evaluate 
teaching

• Opportunity to include professional development for teaching in 
annual workload and reward faculty participation



THE ANTHOLOGY PILOT



SPRING 2025-SPRING 2026

• Using the IDEA Framework – research, validated questions

• Proof of Concept approach:
• Could a common set of questions address the variety of teaching 

situations on campus?
• Does a centralized system increase response rates?
• Does a common report structure benefit faculty, students, and campus?

• Over 530 institutions use this framework 



SPRING 2025-SPRING 2026

• Integrates with Canvas
• Mobile friendly
• Allows for faculty choice and customization
• Significant control over data reporting
• Provide Deans, Department Heads/Chairs/Directors, and 

leadership with trend data to direct resource investment
• Addresses issues with biases, formative focuse



INCREASING STUDENT COMPLETION



INCREASING STUDENT COMPLETION

















USING THE DATA



Self-Reflection

Professional 
Development
Teaching Reflection
Course Evaluation 
Response

Peer Review

Teaching 
Observations
Course Reviews
Teaching Circles

Student Feedback

End of course 
evaluations 

WHAT DATA DO WE HAVE?



DATA IN CONTEXT:
•Canvas Data on student engagement and use
•Couple with strong peer review
•Self-Reflection: 
•Moving from defense to offense:

• How can the self-reflection be leveraged for collecting teaching 
evidence?

• Outlining professional development?
• Setting up goals for the coming year?



HOW CAN THE SELF-REFLECTION BE LEVERAGED FOR 
COLLECTING TEACHING EVIDENCE?
University of Iowa: What to collect and how to annotate it 
Annotation strategies from UofIowa:

• Highlight aspects of the artifact that best demonstrate your efforts toward learning-centered teaching.

• Summarize your strategy in creating the artifact.

• Indicate the intended and observed outcome of the artifact.

• Explain your future plans and goals based on what you learned from creating/using/engaging with the artifact.

Additional Annotation Strategies from the UTLC:

• How you would revise the artifact after receiving student feedback, seeing it in action, or completing professional development.
• UofIowa offers a great revision worksheet

• Include student perspectives or samples/work products

• Mid-course evaluations and feedback 

https://teaching.center.uiowa.edu/choosing-appropriate-artifacts-represent-your-teaching-and-annotating-them-effectively
https://teaching.center.uiowa.edu/sites/teaching.center.uiowa.edu/files/2025-04/BRAINSTORMING%20AND%20REVISION%20TOOL%20new.pdf


MID-COURSE FEEDBACK

Reflection Assignment
(Please be constructive and thoughtful in your responses. This is about building a better second half of the semester, not about airing 

grievances or critiquing sociological concepts you disagree with.)

Respond to each of the questions below:

1. Thinking about all we have discussed in this course so far, what would you say are the most important things you have learned? Why?
2. Thinking about all we have discussed in this course so far, what would say are things you now have a new perspective of? Why?
3. Thinking of the things you have read, activities we have done, discussions we have had, what would you say has been the most helpful 

to you? Why?
4. What is one thing you would change to make the course more enjoyable or more engaging?
5. What is one activity or reading that just didn't hit as meaningful for you so far?

Start Stop Keep

What should we start doing? What should we stop doing? What should we keep doing?



PROFESSIONAL DEVELOPMENT & GOAL SETTING
Using data collected in Canvas, from student feedback, student work products, and annotated 
evidence:

• Identify challenge points or areas of focus (e.g., student engagement during lecture, active learning 
examples, transparent design, teaching first year students)

Teaching Goals: 

• (The WHY) Challenge points and areas of focus should direct teaching goals. 
• (The HOW) A good teaching goal – like student learning outcome - has a clear objective and 

outcome. 
• This year, I will complete the Harvard Business Case Study course and implement case studies in my KIN 

632 course.

• (The WHAT) Defining what meets expectations and exceed expectations looks like at the beginning:
• Meets Expectations: Complete the Harvard Business Case Study course and develop a plan for including 

case studies in KIN 632
• Exceeds Expectations: All of the Meets Expectations criteria and implementing three case studies in my fall 

KIN 632 course.



REVISIT THE IDEA OF TEACHING FRAMEWORKS



WHY TEACHING EFFECTIVENESS FRAMEWORKS 
AND RUBRICS

Communicate unit strategic teaching goals and their relationship to student 
success

Clear shared understanding of teaching effectiveness and expected defined 
behaviors 

Explore additional means for measuring teaching effectiveness (e.g., peer review 
and self-reflection)

Support instructors in their use Course Evaluation data to improve teaching 
practice

Identify professional development goals and opportunities in support of teaching 
goals



TEACHING EFFECTIVENESS FRAMEWORKS OR 
FRAMEWORKS FOR EVALUATING TEACHING
• There are a plenty…

• Benchmarks for Teaching Effectiveness

• Critical Thinking Behaviors
• Holistic teaching Evaluation Framework
• Framework for Assessing Teaching Effectiveness (iFate)
• Quality Teaching Standards

• Framework for Teaching Assessment
• Elements of Effective Teaching

https://teval.net/?frameworks
https://criticalteachingbehaviors.org/about-the-ctb-project
https://teaching.virginia.edu/resources/uva-holistic-teaching-evaluation-framework
https://uncg.sharepoint.com/:w:/s/TeachingEffectivenessWorkgroup/EbFs2-nFrqtMs1X0qXR-neYB5zhpSIXILCSIAWw_JH33cg?e=eoRLxG
https://teaching.uoregon.edu/resources/teaching-evaluation
https://provost.uiowa.edu/assessment-teaching
https://www.schreyerinstitute.psu.edu/assessment_of_teaching/elements_of_effective_teaching

